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Abstract  
Development of the critical and creative thinking is a fundamental competency expected from students learning a 
second language. 
rather than difficulties in vocabulary and syntax. Thus, the current paper attempts to investigate whether asking 
questions prior to writing will improve th
secondary students studying in a school in Malaysia. The findings from T-test showed that participants who received 
two weeks treatment demonstrated 17% improvement in their writing skill. Thus, the findings suggested that 
questioning technique is an effective technique in provoking students to write.  
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1. Introduction 
 
Critical thinking has been identified as a fundamental competency expected from students in second 
language learning process (Fishbein, Eckart, Lauver, Van Leeuwen, & Langmeyer, 1990; Janes & Hauer, 
1988). Accordingly, questioning technique is considered as the key strategy to promote students to think 
critically. One major problem teachers usually face with in the classroom is that students seem to be 
passive in interactive activities and once teacher asks a question, only one or two students raise their 
hands. This may be true in case of writing, as students are not passionate to write an essay. Having lack of 
idea is believed as one reason that students are unwilling to participate in productive skills such as writing. 
incompetency. This should be differentiated in research. Hence, this paper intends to investigate the effect 
of questioning technique on developing critical thinking in second language learners. In other words, the 
present paper aims at using questioning technique to encourage students to improve their critical thinking, 
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which, in turn, leads to become more active in producing language, including speaking and mostly 
writing, since it is believed that good writing results from good thinking. 
 
2. Literature Review 
 
Studies in the field of teaching a second language suggest that asking questions is a vital factor in the 
processes of teaching and learning (Gall, 1970; Sanders, 1966; Wilen, 1991). Consequently, students
learning, thinking, participation, and their level of engagement depend on the kind of questions teachers 
formulate and use in the classroom (Wilen, 1991). However, to investigate the role of questions in 
comprehensive definition for question 
sentence, which 
teacher questions are defined as instructional cues or stimuli that convey to students the content elements 
to be learned and directions for what they are to do and (Cotton , 2001: 1). It is also 
approved that there is a significant relationship between teachers' classroom questioning and student 
outcomes i.e. achievement, retention, thinking skills, and level of participation. Furthermore, some 
scholars believe that thinking is not driven by answers but mostly by questions. Elder and Paul (2003: 3), 
hand, often signal a full stop in thought Thus, it is perceived that why students who usually ask questions 
in the classroom tend to learn and think better than those who are quiet during the most of class time. On 
the importance of questioning in the classroom, Elder and Paul (2003) assert that effective questioning 
 
because questions motivate students, focus  their  attention,  elicit  deeper processing  of  information,  tell 
students how well they are mastering  content,  and give  them  an  opportunity  for  practice and 
encourage students to become actively involved in lessons; to develop critical thinking skills; and to 
stimulate students to pursue knowledge on their own. Nasreen (2003) also adds some reasons for asking 
questions: to signal an interest in hearing what learners feel and think; to encourage a problem-solving 
asked in the classroom are at the lower cognitive level of students, hence, one strategy for teachers is to 
carefully plan questions that are at higher cognitive levels (Cotton, 1988). By incorporating higher-level 
questions into the classroom, students would be encouraged to effectively develop their critical thinking 
skills. Higher-
Then, at this level, teachers have to step back and let students do the thinking. 
 
2.1. Socratic Model of Questioning 
 
In the past two decades, most studies on the classroom questioning often have been begun by invoking the 
powerful teaching approach to ptions; to expose them to contradictions which 
finally lead to a new knowledge and wisdom. According to Paul and Elder (2006), teachers, students, or 
indeed anyone interested in probing thinking at a deep level can and should construct Socratic questions. 
Socrates (399-470 B. C.), the well-known Athenian philosopher, believed that a disciplined practice of 
thoughtful questioning enables learners to produce ideas logically. Socratic questions can be phrased in 
three general ways:  
 
1. To explore a general aspect of course material: "Describe different types of tectonic 
movement along plate boundaries."  
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2. To encourage creativity and brainstorming: "Think of as many causes as possible for the 
origin of a large boulder found perched upon a nearly flat plain that is underlain by a rock type 
different from that of the boulder."  
3. To focus attention on a specific problem: "Compare the evidence used by scientists to support 
the idea of biological evolution (or modern global warming) with that used by others who reject 
the possibility of evolution (or global warming)."   
 
Based on Socratic model questioning technique helps students to think critically through focusing 
explicitly on the process of thinking. According to Socrates, when questions are disciplined and carefully 
structured, then, students are able to slow down and examine their own thinking processes. According to 
Davis (1993), thoughtful, disciplined questioning in the classroom can achieve the following teaching and 
learning goals:  
 Support active and student-centered learning;  
 Help students to construct knowledge; 
 Help students to develop problem-solving skills; and  
 Improve long-term retention of knowledge. 
          
Cox and Griffith (2007), the UK based educational trainers, also argue that integrating Socratic 
questioning techniques in the classroom is essential to developing active and independent learners. They 
identify six categories of questions:  
 
1. Getting Students to clarify their thinking: e.g. 'Why do you say that?', 'Could you explain further?' 
 
2. Challenging students about assumptions: e.g. 'Is this always the case?', 'Why do you think that this 
assumption holds here?' 
3. Evidence as a basis for argument: e.g. 'Why do you say that?', 'Is there reason to doubt this evidence?' 
4. Alternative viewpoints and perspectives: e.g. 'What is the counter argument for?', 'Can/did anyone 
see this in another way?' 
5. Implications and consequences: e.g. 'But if what happened, what else would result?', 'How 
does...affect...?' 
6. Question the question: 
important?', 'Which of your questions turned out to be the most useful? 
 
2.2.  Guideline for Questioning Technique 
 
Callahan, Clark and Kellough (2005) suggest the following guideline to the teachers to know how to 
prepare and implement questioning technique in their classroom: 
 
1. Ask your well-worded questions before calling on a student for a response. 
2. Avoid bombarding students with too much teacher talk. 
3. After asking question, provide students with adequate time to think. 
4. Practice gender equality. 
5. Practice calling on all students. 
6. Give the same minimum amount of wait time (think time) to all students. 
7. Require students to raise their hands and be called on. 
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8. Actively involve as many students as possible in the questioning-answering discussion session. 
9. Carefully gauge your responses  
10. Use strong praise sparingly. 
 
By implementing the above guidelines to teach students in writing used especially in this study, it is 
anguage skills. 
  
2.3.  Statement of the Problem 
 
Although questioning technique has received increased attention in recent years, few studies of this sort 
have been investigated the role of questioning technique on writing skill especially in the context of 
Malaysia. Hence, the question proposed in the current paper is as follow: 
 
Does questioning technique affect on developing critical thinking in the learners?  
 
Based on the above question, the present paper aims at using questioning technique to encourage students 
to improve their critical thinking, which, in turn, leads to their active production of language skills, 
including speaking and mostly writing. 
 
3. Method 
 
3.1. Study Design 
 
The design of this study was based on experimental research, in which the respondents were divided into 
-test was administered for checking 
For the experimental group, students were taught the lesson by using the questioning technique while the 
control group were given a lesson without using the questioning technique.  After accomplishing the 
lesson, a post-test was given to both groups in order to evaluate their progress.   
 
3.2. Participants  
 
60 (sixty) students from Form 4 classes of SMK Pekan Nanas, Pontian, Johor were chosen as the 
participants of this research. The students were picked from two classes consisting of high and lower 
achievement students. By choosing the lower achievers, it was expected that the technique of using 
questioning will facilitate their learning process. However, the students were put through the research as a 
group without dividing or discriminating the students according to the race, gender or social background. 
 
3.3.  Instruments 
 
3.3.1. Pre-test 
 
A pre-test was used as the first instrument in this study. The aim of the pre-
ability to write an essay. In the pre-test, both groups were given a picture where they had to write an essay 
based on the picture. Based on the pre-test results, the experiments were conducted where questioning 
technique was used in the teaching for experimental group whereas for the control group, traditional 
methods such as note-expansion and picture stimulus were used. 
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3.3.2. Treatment  
 
For experimental group, participants received 2 treatments within 2 weeks. In the first treatment, different 
types of question and how to use it in writing a descriptive essay were introduced to participants. The 
explanation was given so that students could get the clear pictures how questioning is used. For the next 
treatment, a picture was given to participants together with the note expansion where they had to construct 
the questions that associated with the picture and the given notes. Then, teacher discussed the suitability of 
the questions with the picture and how to answer them accordingly. However, for the control group, a 
directed writing was given to participants where they had to write an essay based on the content given. 
However, they had to write everything on their own. As for the other activity, the same picture with the 
note expansion was given to them; they were required to expand the notes given to describe the picture on 
their own. 
 
3.3.3. Post-test 
 
After accomplishing the lesson, a post-test was given to both groups to evaluate their progress. In order to 
acknowledge the validity and the reliability of the pre-test and post-test as well as the treatments sessions, 
the materials such as pictures and worksheets that have been used by one of the teachers from in SMK 
Pekan Nanas were selected as the instruments for this research. 
 
4. Procedure of the Study 
During the application of questioning technique in teaching, two lessons have been conducted in SMK 
Pekan Nanas School in Johore Bahru. All the group members have created the lessons, which were 
emphasized on questioning, beforehand.  At first, the lesson plans were meant for students in Form 5. 
However, due to some unexpected problems, the lessons have to be carried out to From 4 students. 
Nevertheless,  classes were not much different from Form 5 
students. Before the beginning of the lesson, the teacher explained the students that they will be observed 
and videotaped during the lesson.  
Questioning can be given not only after they have studied the topic, but also from the beginning until the 
end of each lesson. In the first lesson, a set of questions were created for the set induction, where students 
were shown on a few pictures regarding places to visit in Malaysia that have been pasted in front of the 
previous knowledge over the pictures. They might have gone to the place shown and teacher may ask 
them to elaborate more if they have been to that particular place. During the lesson, all students were 
actively involved even though they were shy in the first place. 
After a few minutes, teacher distributed a picture to each student and asked them to study the picture in 
silence. After they have studied the picture, again, a set of questions were given based on the picture. 
Some of the questions were rephrased so that, students could understand them better. In short, all the 
activities in the lesson plan ended up with questions. Therefore, according to the observation, students 
gave their full attention to the lesson, when, they were exposed to more questions.  
For the next lesson, the teacher was still using the same picture and the same questions but, this time it 
was more on how to organize their essay accordingly. They were asked to come up with the introduction, 
as well as the conclusion based on the contents that they have done in their previous lesson. As a 
reminder, the lessons were not looking at the language level, but more on how to help students to arouse 
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their critical thinking in writing. Then, for the extended activity, the students were asked to write in the 
blog created by the teacher based on the questions that had been posted beforehand.  As for the control 
group, they had to describe the picture and expand the notes according to their own way. 
 
5. Data Analysis and Findings  
 
The major question addressed in this study was whether the use of questioning technique would improve 
 The result of the post-test indicated clearly that the respondents in the experimental 
group who were exposed to writing by using questioning technique showed a remarkable improvement in 
post-test compared to control group who used the traditional method of writing. Therefore, the result 
analysis have also answered the research question that questioning technique can be used to help students 
develop their critical thinking skills in writing compared to traditional method. The differences of the pre-
test and post-test were listed in the following table: 
 
                                                                                        Table 1 PRE-TEST and POST-TEST 
No         Group           Pre-test            Action taken                   Action Taken             Post-test           Differences 
 1         Control            63%                 Guided writing                 Picture description             63%                 ---- 
 
                               2       Experimental     63%            Questioning technique         Picture description            80%                17% 
                                                                                       (Picture description)             Questioning technique 
                                                                                                                                     (Organizing idea) 
  
 
 
 In terms of technique application, the students were able to apply the technique taught in the discussion. 
Even though only 3 quarters of the class were able to really understand the technique, they shared their 
knowledge with the rest of their friends, and tried to find the answers to the questions given. From the 
observation, it was found that the students were engaged and held responsible for participating in the 
discussion. Without the further instruction, they worked in a group and selected their own group leader, 
and each of the members took turn in giving their opinion regarding the answers.   
 
Lastly, as the students came from the various level of proficiency, some of them could not communicate in 
the target language.  However, with the help from the rest of their friends, they were able to engage in 
meaningful communicative language even though the main objective of the treatment was more on writing 
skills. In addition, with the use of questioning technique, students were seemed to be actively involved in 
the classroom activity regardless their different level of proficiency. 
 
6. Conclusion  
 
Most of the students especially in Malaysia find writing as the most difficult skill compared to other skills 
i.e. listening, speaking and reading skills. Regardless of primary or secondary students, writing is the least 
proficient that most of the students are lacking of. The most common reasons given by the teachers based 
on their observation of their students are passive participation during interactive activities and lack of 
ideas. Due to these reasons, questioning technique was used to boost the students to think critically and 
actively participate in writing activity conducted in the classroom. Questioning plays a very important role 
in teaching which may   
 
By implementing questioning technique in teaching students writing skills especially in this study, 
 has been developed. It is proven by the remarkable 
improvement in post-test by the experimental group, which illustrated a significant increase from 63% to 
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their critical thinking was aroused by answering the questions given to them. The students also were 
responsible for participating in the discussion and engaged in meaningful communicative language while 
the activity was conducted in the classroom. In this study, the teacher managed to create an active 
environment to stimulate the students to participate during the questions Students, 
on the other hand, were actively involved during the session and gave full attention to the lesson when 
more questions were given to them.  
As conclusion, the use of questioning technique in teaching writing had a good impact 
writing, 
uestioning technique helped them 
to improve their critical thinking through stages as they learnt how to organize and developed their 
was also proven that using questioning 
technique to teach writing among Malaysian students is more effective compared to traditional methods of 
among the students.  
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